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Abstract

The purpose of this study was to understand the relationship between principal’s transformational leadership, teacher empowerment and
teacher well-being, and to predict teachers’ well-being by principal’s transformational leadership and teacher empowerment. This study referred
to the Multifactor Leadership Questionnaire compiled by Bass and Avolio, the adaptation of Spreitzer’s Psychological Empowerment Scale, and the
adaptation of Ryff and Keyes’ Psychological Well-Being Scale, compiled into “Principal Transformational Leadership and Teacher Empowerment
and Teacher Well-Being Questionnaire”. The results of the study showed that there was a high correlation between the various variables, among
which the correlation between teachers’ work ability (empowerment) and personal growth (well-being) was the highest, showed that middle school
teachers’ empowerment and teachers’ well-being were highly correlated, this study verified that principals’ transformational leadership and teacher
empowerment had predictive power for teachers’ well-being. Finally, the conclusion of this research is that from the perspective of teachers, the
principal should be a model for teachers and students in the school and pay attention to the principal’s own job responsibilities. Teachers believe
that empowerment depends on the teacher’s own work ability, and maintaining positive interpersonal relationships can help get the best sense of

well-being.
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Introduction

First of all, the main concept of transformational leadership
was put forward by Burns in his book “Leadership” in 1978. Burns
believed that transformational leadership means that leaders
could motivate and inspire members to achieve special results
and developed members’ leadership potential in the process [1],
grew together, and enhanced the moral and motivation levels
of leaders and members to achieve organizational goals [2].
Transformational leaders could motivate members to do more than
they originally expected, even more than they thought possible,
by increasing members’ confidence and increasing the value of
work results [3]. Yukl also pointed out that transformational
leaders should have vision, convey vision, empower autonomy,
organizational culture, and trust [4]. At present, most primary and

@ @ This work is licensed under Creative Commons Attribution 4.0 License|I]ER.MS.ID.000503.

secondary school principals in Taiwan adopted a transformational
leadership approach, emphased vision and mission, emphased the
transmission of vision, multiple incentives to stimulate staff morale,
empowered management and encouraged innovation [5]. Based
on the above literature, the primary motivation for this study was
the current middle school teachers’ perceptions of the principal’s
transformational leadership.

Spreitzer first proposed that the cognition of empowerment
work meaning, work ability,
determination, and influence, to explore the cognition degree of
employee empowerment [6,7]. These four factors were combined

includes four factors: self-

and defined by various scholars as follows: Meaning of work means
that Thomas and Velthouse pointed out that the value of work
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goals or objectives was judged according to the values and norms
owned by members [8]. Claudia pointed out that employees have
internal concerns about specific tasks, including the fit between
job roles, beliefs, values, and behaviors [9]. Competence was a type
of self-efficacy that referred to an individual’s ability to complete
a particular task or activity while performing a task [10]. de Jong
et al. considered employees’ ability and confidence to implement
the necessary action plans to achieve the set goals [11]. Self-
determination is work autonomy. Ju et al. Employees have a sense
of self-determination when they can decide to start a behavior or
adjust their behavior autonomously [12]. Impact is a belief. Javed
et al. believed that individuals have influence on decision-making,
management, and operational results within an organization
[13], just as Lin et al. pointed out that individuals can influence
organizational strategy, administrative Perception of changes in
management and business performance [14]. Therefore, when
an employee recognizes that the work is meaningful, that the
individual has the ability to perform the work, that the individual
can decide to perform the work, and that the individual’s actions
can affect the outcome of the work, the employee has a certain
degree of empowerment [15]. Based on the above literature, the
current perception of empowerment of middle school teachers was
the second motivation for this study.

Scholars have given various definitions of well-being, but they
all believed that well-being was a person’s overall satisfaction with

Materials and Methods

Research structure

life, including positive emotions, physical and mental health, and
healthy development [16-18]. Generally, the value of well-being
was generated under the framework of individual subjective
consciousness, and each person had different views on the
interpretation of well-being due to different values. Ryff believed
that although well-being has different values, it has something in
common. Rhff established a mental health scale with six dimensions,
including self-acceptance, positive relationships with others,
autonomy, mastery of the environment, life goals, and personal
growth [19], and considered well-being was developed through a
combination of emotion regulation, personality traits, identity and
life experiences, education, and extraversion. Dodge et al. argued
that each factor of well-being could be viewed as a life challenge
[20]. According to the above literature, the current middle school
teachers’ perception of well-being was the third motivation for this
study.

Based on the above, the purpose of this study was to understand
the relationship between principal’s transformational leadership,
teacher empowerment and teacher well-being. And according
to the purpose, two assumptions were extended. Hypothesis 1
(H1): There was a significant correlation between principal’s
transformational leadership and teacher empowerment and
teacher well-being; Hypothesis 2 (H2): Principal’s transformational
leadership and teacher empowerment had predictive power for
teachers’ well-being.

( )
Transformational leadership
Vision
Set an example
Inspiration motivation
High expectations Well-being
Individualized consideration Life goals
y Personal growth
Self-acceptance
I Pasitive relationship
Self identification
Empowerment Environmental control
Work meaning
Work ability
Self determination
Work influence
Figure 1: Research architecture diagram.
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According to the relevant literature, background variables,
principal transformational leadership, and teacher empowerment
were independent variables, and teachers’ well-being was the
dependent variable, as shown in Figure 1. Transformational
leadership variables include five behavioral levels: vision, set
an example, inspiration motivation, high expectations, and
individualized consideration; empowerment variables include
work meaning, work ability, self-determination, work influence,
etc.; Well-being variables include life goals, personal growth, self-
acceptance, positive relationship, self-identification, environmental
control, etc (Figure 1).

Participants

In this study, middle school teachers in Taipei City were used as
the population, 12 districts were sampled, and 30 questionnaires
were distributed in each district. A total of 360 questionnaires were
sent out, and 335 questionnaires were returned. After deducting
5 questionnaires with incomplete answers, the total number of
valid questionnaires was 330. In terms of sample used precision,
the sample size was in line with the estimator [21]. To explore the
correlation and impact of principal transformational leadership
and teacher empowerment and well-being.

Research tools

Thisstudy usesaself-made questionnaire named “Questionnaire
on the relationship between principal’s transformational leadership
and teachers’ empowerment and well-being” as a research tool. This
questionnaire was divided into four parts: background information
(including gender, age, position, Teaching Years), Principal
Transformational Leadership Scale, Teacher Empowerment Scale,
and Teacher Well-Being Scale. The first draft of the research tool
was compiled, and the questionnaire was corrected by three
university education scholars, and finally the questionnaire was
pre-tested. A total of 180 teachers from 6 middle schools in Taipei
City were randomly sampled, 172 pre-examination questionnaires
were recovered, 7 invalid questionnaires were deleted, and 165
valid questionnaires were obtained.

Principal’s transformational leadership scale: The scale of
this study was based on the Multifactor Leadership Questionnaire
(MLQ) compiled by Bass and Avolio [22], which includes factors
such as vision, setting an example, motivating, high expectations,
and individualized consideration. There were 19 items in this
scale, which were divided into five factors: 5 items for vision,
3 items for setting an example, 4 items for motivation and
encouragement, 3 items for high expectations, and 4 items for
individualized consideration. Each item was scored used a five-
point Likert scale with five options. The higher the score of the total
scale of the participants, the more they agree with the principal’s
transformational leadership. After the reliability test, Cronbach

Table 1: Symbol concept of LISREL.

a=0.87 for vision, Cronbach «=0.84 for setting an example,
Cronbach a=0.86 for motivation, Cronbach «=0.83 for high
expectation, Cronbach «=0.84 for individualized consideration,
and Cronbach a=0.84 for total scale internal consistency coefficient
0.85, indicated that the scale has a considerable degree of internal
consistency reliability, so the item was not deleted.

Teacher’s empowerment scale: The Empowerment Scale
mainly measures the role and importance of teachers in the
schoolwork field. Teachers must have independent judgment and
teaching autonomy in the teaching field. Teachers must master
teaching progress and effective teaching skills, demonstrate self-
efficacy and master closeness. teacher-student relationship. The
scale for this study was adapted from Spreitzer’s Psychological
Empowerment Scale (PES) [6]. This scale had 12 items, divided into
3 items for work meaning, 3 items for work ability, and 3 items for
self-determination. There were four factors including 3 questions
and work impact. Each item was scored using a five-point Likert
scale with five options. After the reliability test, work meaning
Cronbach a=0.86, work ability Cronbach a=0.88, self-determination
Cronbach a=0.89, work impact Cronbach a=0.87, and the internal
consistency coefficient of the total scale Cronbach «=0.87, showed
that the scale had a considerable degree of internal consistency
reliability, so the items were not deleted.

Teacher’s well-being scale: Well-being refers to the
experience and feeling of self-realization by fully realizing one’s
potential. Its connotations include life goals, personal growth, self-
acceptance, positive relationships, self-identity, and environmental
control. The scale for this study was adapted from the Ryf and Keyes
Psychological Well-Being Scale (PWBS) [19], six dimensions, a total
of 23 questions, divided into self-acceptance with 4 questions,
environmental control with 3 questions, personal There are 3
questions for growth, 4 questions for positive relationships, 4
questions for life goals, and 4 questions for self-identity. Each
item was scored used a five-point Likert scale with five options.
The higher the score, the higher the level of teacher’s well-being.
After the reliability test, life goal Cronbach a=0.87, personal growth
Cronbach «=0.83, self-acceptance Cronbach «a=0.84, positive
relationship Cronbach «=0.85, self-identity Cronbach «=0.86,
environment control Cronbach a=0.86, the internal consistency
coefficient of the total scale was Cronbach a=0.85, which showed
that the scale had a certain degree of internal consistency reliability,
so the item was not deleted.

Structural equation model: According to the three scales
included in the questionnaire of this study above, the overall
Structural Equation Modeling (SEM) was drawn [23], as shown in
Figure 2, and list the LISREL analysis symbols of each variable, as
shown in Table 1. (Figure 2) (Table 1).

§(Ksi) The latent independent variable is called the X variable
n(Eta) The latent dependent variable is called the Y variable
Ax(Lambda X) The relationship between latent independent variable § and X variable
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Ay(Lambda Y) The relationship between latent dependent variable 1 and the Y variable
Yy The relationship between n and § (1,2)
B The relationship between &1 and £2
9 Measurement error of X variable
€ Measurement error of Y variable
¢ n cannot be explained, also called residual error

Note: Taken from Fan et al. Applications of structural equation modeling (SEM) in ecological studies: an updated review.
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Figure 2: Research framework of structural equation modeling.
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In this study, SPSS 23.0 Chinese version statistical package
software was used for statistical analysis, and the significance
level was set at p<0.05. The statistical methods used included
descriptive statistics, Pearson’s product difference correlation and
structural equation (SEM) test of the variable relationship of the
pathway model.

Result

In this study, the relationship between principal’s
transformational leadership, teacher’s empowerment and well-

being was divided into three parts, included the analysis of
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and the path model.
Background variable analysis

This research was based on middle school teachers in Taipei,
Taiwan (Mage = 46.22 + 10.32). A total of 360 formal questionnaires
were distributed, and 330 valid questionnaires were obtained
after deducting 30 unreturned and invalid questionnaires, with an
effective recovery rate of 91.67%. Through a questionnaire survey,
to understand the relationship and influence of middle school
principals’ transformational leadership, teachers’ empowerment
and well-being.

Page 4 of 11


http://dx.doi.org/10.33552/IJER.2023.01.000503

Iris Journal of Educational Research Volume 1-Issue 1

Participants were 144 males (43.6%) and 186 females (56.4%).
25 (7.6%) aged 24-30, 75 (22.7%) aged 31-40, 110 (33.3%) aged
41-50, 80 (24.2%) aged 51-59, 60 aged above (inclusive) there
were 40 (12.1%). There were 249 teachers (75.5%) who did not
concurrently serve as administrators, and 81 teachers (24.5%)
concurrently served as administrators. 23 (7.0%) with less than
5 years of teaching experience, 53 (16.1%) with 5-10 years, 122
(37.0%) with 11-20 years, 78 (23.6%) with 20-30 years, over
30 years (including) 54 (16.4%). Summarizing the background
variables of the above participants, most of the teachers were
concentrated in the age group of 41 to 50 and have not concurrently
served as administrators or teachers with 11 to 20 years of teaching
experience.

Correlation analysis of scale variables

The degree of correlation between the variables of each

scale was shown in Table 2. Overall, there was a high correlation
among the variables (r=0.71~0.86, p<0.01). Further analysis of
the relationship between the variables shows that the correlation
between teachers’ work ability (empowerment) and personal
growth (well-being) was the highest (r=0.86), followed by teachers’
self-determination (empowerment ) and self-identity (well-being)
(r=0.85), the meaning of teachers’ work (empowerment) and
positive relationship (well-being) (r=0.85), the third was the impact
of teachers’ work (empowerment ) and life goals (well-being)
(r=0.84). It indicates that middle school teachers’ empowerment
was most closely related to teachers’ well-being, and from Table
2, it could be seen that the verification hypothesis 1: there was
a significant correlation between principal’s transformational
leadership and teacher empowerment and teacher well-being
(Table 2).

Table 2: Correlation analysis of principal’s transformational leadership and teachers’ empowerment and well-being.

1 R
2 | 0.73%* -

3 | 0.71%F | 0.74** -

4 | 0.74% | 0.75** | 0.72** -

5 | 0.72%% | 0.77** | 0.76** 0.75%* -

6 | 0.80*F | 0.78** | 0.75%* 0.79%* 0.76** -

7 | 0.81*F | 0.83** | 0.79** 0.76** 0.75%* 0.73** -

8 | 0.75%* | 0.81** | 0.77** 0.76** 0.77** 0.71** 0.75%* -

9 | 0.76%* | 0.77** | 0.75** 0.78** 0.79** 0.74** 0.73** 0.72%* -

10 | 0.74** | 0.73** | 0.76** 0.75%* 0.74** 0.81** 0.82%* 0.81** 0.84** -

11 | 0.76** | 0.75** | 0.77** 0.74** 0.75%* 0.80** 0.86** 0.79** 0.80** 0.77** -

12 | 0.75** | 0.73** | 0.73** 0.72%* 0.74** 0.81** 0.84** 0.83** 0.81** 0.72%* 0.71** -

13 | 0.74** | 0.74** | 0.75** 0.74** 0.75%* 0.85** 0.85** 0.81** 0.83** 0.74** 0.72%* 0.75%* -

14 | 0.72** | 0.75** | 0.76** 0.75%* 0.77** 0.79%* 0.83** 0.85%* 0.82%* 0.76** 0.75%* 0.73%* 0.72%* -
15 | 0.71** | 0.73** | 0.75** 0.72%* 0.73** 0.78** 0.79** 0.78** 0.81** 0.78** 0.76** 0.77** 0.75%* 0.71**

Note: [V] replace variables, [1] replace vision, [2] replace set an example, [3] replace inspiration motivation, [4] replace high expectations, [5] replace individ-
ualized consideration, [6] replace work meaning, [7] replace work ability, [8] replace self-determination, [9] replace work influence, [10] replace life goals, [11]
replace personal growth, [12] replace self-acceptance, [13] replace positive relationship, [14] replace self-identification, [15] replace environmental control. *p<

0.05

, **p< 0.01
Path Mode

LISREL is a statistical method used to deal with causality. In
recent years, LISREL analysis method has received attention in
social science and behavioral science. The purpose of this study
was to explore the relationship between middle school principals’
transformational leadership, teachers’ empowerment, and well-
being. Therefore, the causality and verification model were
obtained by LISREL. Olsson et al. consider that when the sample

was large enough (N>1000), the asymptotic distribution freedom
method (ADF) was used to improve the theoretical fit of parameter
estimation [24]. However, the sample of this study (N=330) was
less than 1000 people, so the maximum likelihood estimation
(MLE) is used to examine the observation variables. From Table 3
it was shown that all observed variables were multivariate normal
distributions (Table 3).

Table 3: Means, standard deviations and multivariate normal test of observed variables.

4.09

Vision 0.42

0.65 -0.24 14.93 0

Set an example 4.15 0.37

0.42 -0.13 15.86 0
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Inspiration motivation 4.06 0.47 0.75 -0.27 14.71 0.001
High expectations 411 0.41 0.57 -0.17 15.14 0
Individualized consideration 4.13 0.4 0.48 -0.15 15.35 0
Work meaning 4.28 0.26 0.26 -0.1 21.77 0
Work ability 4.24 0.31 0.32 -0.12 20.48 0
Self determination 431 0.22 0.23 -0.09 26.19 0
Work influence 4.05 0.49 0.81 -0.29 14.23 0
Life goals 4.14 0.39 0.47 -0.15 15.54 0
Personal growth 4.16 0.36 0.45 -0.14 15.92 0
Self-acceptance 4.22 0.31 0.34 -0.11 19.85 0
Positive relationship 4.19 0.35 0.4 -0.13 18.61 0
Self-identification 421 0.32 0.37 -0.12 19.27 0
Environmental control 4.08 0.44 0.66 -0.26 14.36 0

Multivariate normal test x?=184.15 p<0.01

The chi-square fitness test of the model and the observation data
reached a significant level, as shown in Table 4, x2 (df =28, n=330)
=184.15, p < 0.01, showed that the null hypothesis that the model
fits the observed data was overturned. However, in terms of other
fit indicators, the GFI index of this model was 0.94, which meets
the verification standard. Second, the SRMR was 0.045, so passing
the SRMR should be less than the threshold of 0.08. Furthermore,
the ECVI index was 0.68, and the ECVI conformed to the theoretical

Table 4: Indicators of overall mode fit.

model must be smaller than the ECVI verification standard of
the independent model, which showed that the model had little
fluctuation between samples and had good stability. In summary,
the fit between the model of this study and the observation data
was good. Finally, the RMSEA was 0.01, met the standard that must
be less than 0.05, met the standard of the absolute fitness test,
showed that the model fits well with the observed data (Table 4).

X (p<.01) 184.15

Goodness of Fit Index (GFI) 0.94
Adjusted Goodness of Fit Index (AGFI) 0.9

Standardized Root Mean Square Residual (SRMR) 0.045
Root Mean Square Error of Approximation (RMSEA) 0.037
P-Value for Test of Close Fit (RMSEA <0.05) 0.01
Expected Cross-Validation Index (ECVI) 0.68
Non-Normed Fit Index (NNFI) 0.92
Normed Fit Index (NFI) 0.91
Comparative Fit Index (CFI) 0.95
Parsimony Normed Fit Index (PNFI) 0.61
Parimony Goodness of Fit Index (PGFI) 0.57
Model AIC 83.57

Independence AIC 1261.53

**0 < 0.01

When testing the model estimate, first check whether the
observed variable produces an offending estimate. Table 5 showed
that the parameter estimate of the observed variable measurement
error did not exceed or was too close to 1 (greater than or equal
to 0.78). The parameter estimates between latent variables and
observe variables did not exceed or were too close to 1 (greater
than or equal to 0.83), as shown in Table 6. Parameter estimates
among potential variables, as shown in Table 7. It could be seen

that the impact of transformational leadership (y11=0.73) and
empowerment (y21 =0.84) on well-being has reached a significant
level, which was in line with theoretical predictions. In addition, the
strongest relationship between transformational leadership and
high expectations was A=0.76, the strongest relationship between
empowerment and work ability was A=0.81, and the strongest
relationship between well-being and personal growth was A=0.83.
Based on the above construction, the research framework was
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constructed, as shown in Figure 3. Finally, the hypotheses of this
study were verified, that was, transformational leadership had a
significant correlation with well-being (y11=0.73), empowerment
had a significant correlation with well-being (y21=0.84), and

transformational leadership had a significant correlation with
empowerment ($21=0.78) and verified hypothesis 2: Principal’s
transformational leadership and teacher empowerment had
predictive power for teachers’ well-being (Tables 5-7) (Figure 3).

Table 5: Parameter estimation of measurement errors of observation variables.

51 0.18 0.01 8.52* 0.52
52 0.21 0.01 8.16* 0.49
83 0.19 0.01 7.74* 0.43
54 0.24 0.01 8.22* 0.38
85 0.11 0.01 9.91* 0.36
56 0.34 0.02 10.38* 0.54
87 0.28 0.02 11.63* 0.49
58 0.17 0.01 9.57* 0.27
89 0.09 0.01 10.16* 0.28
€l 0.13 0.01 11.36* 0.23
€2 0.1 0.01 10.52* 0.32
€3 0.14 0.01 12.73* 0.28
€4 0.09 0.01 11.94* 0.31
€5 0.25 0.01 13.61* 0.47
€6 0.16 0.01 12.85* 0.43

Table 6: Parameter estimation between latent variables and observation variables.

Ax11 0.45 0.02 15.38* 0.75
Ax21 0.46 0.02 15.79* 0.76
Ax31 0.41 0.02 14.05* 0.69
Ax41 0.43 0.01 15.64* 0.72
Ax51 0.42 0.02 14.39* 0.7
Ax61 0.51 0.01 19.28* 0.8
Ax71 0.53 0.01 20.44* 0.81
Ax81 0.48 0.01 15.85* 0.78
Ax91 0.51 0.01 18.36* 0.76
Ayl1 0.55 0.01 22.54* 0.78
Ay21 0.56 0.01 22.87* 0.83
Ay31 0.47 0.01 15.63* 0.76
Ay41 0.57 0.01 23.24* 0.85
Ay51 0.42 0.03 14.16* 0.71
Ay62 0.43 0.02 14.59* 0.74

Table 7: Parameter Estimation Among Latent Variables.

y11 0.75 0.08 15.43* 0.73
y21 0.86 0.04 18.95* 0.84
p21 0.79 0.06 16.28* 0.78
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Discussion

In order to achieve the success of teachers’ empowerment and
well-being, it was of great significance to analyze the factors affecting
principal’s transformational leadership from the perspective
of teachers. In this study, the focus was on the role of principal’s
transformational leadership factors and teacher empowerment on
the well-being of middle school teachers in Taiwan. The findings of
this study enabled Taiwanese secondary school teachers to identify
several important aspects.

First of all, the research results showed that Taiwan has been
talking about transformational leadership for 20 years, and most
teachers agree with principals’ transformational leadership.
Participating in this research was from Taiwanese middle school
teachers claiming that the principal would set an example,
established a school vision, and have high expectations for the
motivation and motivation of teachers, which was consistent
with the characteristics of transformational leadership. This
phenomenon was consistent with many studies [25-28]. Research
has found that principals’ transformational leadership to promote
teacher development was a complementary cycle process [29]. This
cyclical process means that the principal’s gradual improvement
should make it possible to achieve progress and success. At the
same time, teachers can also feel the joy of success in this process.
The reward of teachers’ happiness is the trust in the principal and
the sense of responsibility to the school, thus generating a new
impetus for the development of the school [30]. Sharing power
was an opportunity for school improvement, means empowering
teachers, and means high expectations of the principal for members.
Principal’s transformational leadership explains that sharing power
means trust and respect and was the best way to motivate members
[31,32]. Therefore, the essence of empowerment of the principal’s
transformational leadership is to stimulate the enthusiasm of
teachers, develop the potential of teachers, and promote the
development of the school [33].

The results of this study found that teachers feel high overall
psychological empowerment in their work, which means that
teachers think that their work was meaningful, believe that they
had good abilities in their work, and could make self-determination
about their work, they think that they could work in various work
decisions were made to achieve desired goals. These traits increase
teachers’ psychological empowerment, as has been similar to other
research findings [34-38]. However, it should be noted that although
teachers express similarly on the four factors of psychological
empowerment, the evaluation of “work influence” was relatively
poor compared with the other three factors. Among the factors of
psychological empowerment, teachers’ evaluation of “work ability”
was highest. Research data showed that some teachers in Taiwan
who were not part-time administrators did notexpress well the “self-
determination” score of psychological empowerments (the lowest
score was 2.17, out of 5 points). Thus, participants felt the least
empowered in terms of independent decision-making according
to the results. This phenomenon also reflects that teachers have
an ambiguous awareness of the overall education policy and the
direction of school development when making self-determination.
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These people make independent decisions and choices in the
working situation, easily conflict with the development of the
school, and feel that their behavior is affected by the school. This is
because a small number of teachers are immersed in independent
work, ignoring the development of schools and education policies,
and cannot have a positive impact on the overall school system [39].
Interestingly, when comparing groups of teachers with different
teaching seniority, it was found that there were differences in the
expression of teachers’ psychological empowerment. Teachers
with higher teaching seniority (over 25 years) feel that the power
of “self-determination” was significantly stronger. In addition,
teachers who also take up administrative work also have more “self-
determination”. Future research on this phenomenon investigates
this phenomenon in more detail and answers the question
of whether these differences reflect the different behavior of
principals toward experienced and inexperienced teachers, giving
more “self-determination” to older versus part-time administrators
power and freedom, or reflect the inner attitude of the teacher, in
the case of gaining more and more teaching work experience and
the expert experience that comes with it, it enables the teacher to
make bolder decisions [40,41]. In addition, scholars pointed out the
importance of teachers’ understanding of the school’s vision and
development direction to teachers’ psychological empowerment
(Kang et al,, 2022), which means that the more actively teachers
evaluate the principal’s school management goals, it was especially
important for teachers’ “work meaning”. The study found that
the relationship between principal’s transformational leadership
and teacher’s empowerment was 0.78, which means that when
principals understand and accept teachers’ emotions, ideas, and
values, convey information related to teachers’ work, ask teachers
for their opinions, encourage and support teachers, communication
between principals and teachers significantly and positively
predicts psychological empowerment [42].

The correlation between the working ability of teachers’
empowerment and the personal growth of teachers’ well-being
reached 0.86, which was the highest. In addition, overall, teacher
empowerment had the highest correlation with teachers’ well-being
reached 0.84. In-depth exploration of the reasons, this study found
that teachers’ well-being and positive relationship reached a high
correlation of 0.85, showed that teachers’ well-being was affected
by the interactive relationship between students and parents. In
short, the positive relationship between teachers and students
could improve teachers’ well-being sense, this result was consistent
with many studies [43-45]. It was well known that teachers’ well-
being affects teachers’ work, and a positive internal environment
would ensure that teachers were happy and enjoy their work [46].
Further understand that there was a high correlation between
teachers’ empowerment and well-being. When teachers have the
right to speak and have opportunities for growth, teachers will be
more excited to work and improve teaching quality. It also shows
that teacher empowerment can produce positive well-being [47,48].

Studies have pointed out that reduced the pressure on teachers
from the external environment (parents care about students’
performance) and improved interpersonal relationships could
bring joy to teachers. Because teachers reduced obstacles and
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maintained enthusiasm in the workplace, it would increase
teachers’ sense of well-being and willingness to put in the work
[49]. Research indicated that when teachers feel well-being, they
were enthusiastic about being creative, presenting activities and
tasks in the classroom, and their teaching outcomes likewise affect
learner success [50]. In addition, teacher optimism was important
because teachers were viewed as role models that students imitate
and play a considerable role in students’ learning process [45,51].
Optimistic behavior by teachers can enhance student motivation
and help students see problems from different perspectives and
deal with them effectively even in difficult situations [52]. Teachers’
optimistic behavior is manifested in gratitude, empathy, self-care,
tolerance, hope, and enjoyment, that is, teachers’ optimistic attitude
has an important relationship with teachers’ well-being [53].

Based on the above, the principal’s transformational leadership
and teachers’ empowerment had positive predictive power on
teachers’ well-being. Among them, the four factors of “vision”,
“set an example”, “work meaning” and “work ability” had positive
predictive power for “ Well-being” had the greatest impact. As
for the internal influencing factors of teachers’ well-being, they
were most affected by “positive interpersonal relationship” and
“personal growth”. The above factors, whether external or internal,
were highly positively correlated with teachers’ well-being [54,55].
Finally, it was worth discussing the limitations of this study. The
cross-sectional design of this study made it possible to assess
the correlation between principal’s transformational leadership
and teachers’ empowerment on teachers’ well-being, but the
participants were from middle school teachers in Taipei, reduced
the generalizability of the results. Therefore, it was recommended
to choose a longitudinal study design in future studies, considering
some objective or observable variables [56].

Conclusions

The principal’s transformational leadership was related to
teachers’ empowerment and well-being and had a predictive
effect. There were few previous studies on the three topics, which
could be said to be innovative research. The conclusions of this
study were divided into three points. 1. In terms of the principal’s
transformational leadership: Middle school teachers believed that
it was important for the principal to be a role model, and they value
the principal’s own working ability. 2. In terms of empowerment:
Middle school teachers believed that empowerment depends
on the teacher’s own work ability, and the teacher’s work ability
was affected by the continuous growth of the individual. 3.
Teachers’ sense of well-being: Middle school teachers believed that
maintaining positive interpersonal relationships could achieve
the best sense of well-being. Finally, this study focuses on the
impact of principal’s transformational leadership and teachers’
empowerment on teachers’ well-being. The results of the research
can give primary and secondary school principals the ability to
adapt to local conditions, take appropriate leadership actions can
empower teachers, build positive teacher-student relationships,
and improve well-being.
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